Abstract
Professional Education in Crisis?
I had barely arrived in the country when I read an article in The Australian newspaper (Buckingham 2005) that poured scorn on the current standing of teacher education and saw in it the cause of an educational crisis of dire proportions. If this wasn't bad enough, as I read though the article and began to wonder just what I had let myself in for in coming to this country I found the University of Sydney's Faculty of Education and Social Work picked out for particular criticism by the author of the article. It seems that the sin that the University had committed was in placing education in a Department of Social Work rather than in a Faculty of Science. Of course it didn't take long, even for a naïve outsider like me, to realise that the criticisms put forward by The Australian had to be understood as part of a larger political agitation for changes to the purposes, role and outcomes of education within society. Even so, it seems to me that there is a criticism here that needs to be examined more closely.
I take the argument in respect of science to be two-fold. The claim is that educational research is often not scientific, whereas it ought to be, and in consequence the practice of teacher educators is ill-informed and not evidence-based. I have some
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The Australian Educational Researcher, Volume 33, Number 3, December 2006 sympathy for this view. It is a criticism that can also be directed against quite a bit of educational policy as well. I agree that there is a need for there to be a closer relationship between educational policy and evidence. Too often policy-makers fail to subject their ideas to any empirical scrutiny. Having defined the public 'good' in some way or another, politicians are often unwilling to specify the criteria by which their policies will be judged to have been successful or not. But the use of evidence in the evaluation of policy is not quite the same thing as basing policies upon evidence. The Australian article, like so many other criticisms of the unscientific character of educational research and teacher education that are invoked to justify a more technical approach to professional practice, makes assumptions that are both false and misleading (Giroux 1981) . They are false because professional practice is unavoidably informed by value positions that are historically as well as socially grounded. Giroux (1981, p.154) has argued that they are mystifying because they misrepresent the nature of science 'in order to be silent about the underlying politics and interests in which they are grounded'.
An example may illustrate the problem. The argument is sometimes advanced by politicians that newly qualified teachers are ill-equipped to teach. Yet, the evidence upon which such claims are based is hard to find. In part the reason for this is that the claim is not based upon evidence at all. It is political rhetoric grounded in beliefs about what teachers ought to be doing in the classroom and therefore what teacher educators ought to be training teachers to do. It is a claim that is value-based, not evidence-based. But there is nothing wrong with that, so long as we recognise the argument for what it is, not for what it claims to be. Indeed, the argument emphasises the limitations of evidence and therefore of research in answering some types of question. We can only answer the question: 'Does pre-service teacher education adequately prepare teachers for the classroom' if we specify what it means to be a competent teacher. However, we cannot draw on evidence to answer this question in an absolute sense. The answer depends upon the historical and political context in which it is asked. It requires specification of the educational values and outcomes that such policies are seeking to achieve. We need to know more about the structural and organisational features that are considered desirable for pursuing these values. Then we need to understand how certain teaching and learning strategies are privileged because of their consistency with the educational goals that have been set, rather than because of their intrinsic merit.
Unfortunately, politicians, like journalists, sometimes commit the cardinal sin of poor research: that is, confusing facts and values. Facts are only meaningful as such when they stand in relation to a particular way of seeing the world; that is, in relation to theoretical propositions or value statements. Once positioned in this way, facts cannot arbitrarily be used to reinforce values (at least not in a way that has any scientific
